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This profile sets out the Standards from "Qualifying to Teach"  which trainees must reach in order to be recommended for PGCE/QTS. The Standards are grouped into three main areas the third of which is sub-divided into three sections: 

1. Professional Values and Practice   

2.    Knowledge and Understanding    
3.    Teaching. (3.1 Planning, expectations and targets; 3.2 Monitoring and assessment; 3.3 Teaching and class management). 
Each of the standards in theses areas are set out along side a space for sources of evidence and or comment. There is also a box into which one of four marks should be placed, depending on the available evidence.  The profile should be used formatively throughout the course to monitor the trainee's progress.

Spring Term

A (will indicate that the Standards under that sub-heading have been met; 

A P will indicate that the standards have not yet been fully met but that progress is not a cause for concern; 

A X will indicate that the Standards under that sub-heading have not been met or progress is a cause for concern; 

A O will indicate that there have been insufficient opportunities to gather evidence for a decision
Summer Term

A ( will indicate that the Standards have been met;

An R will indicate that the Standards have been met and that support is recommended during induction;

A X will indicate that the Standards have not been met;

A O will indicate that there have been insufficient opportunities to gather evidence for a decision and that action is needed during the final phase of the course.

For each of the five areas, there is also space to make a summary comment and award a grade on a 1 to 4 scale. Specific guidance on how to arrive at this grade is given with each area.

This profile provides evidence towards gaining PGCE and recommended for QTS, trainees must demonstrate that they have achieved a minimum of a Grade 3 for each of the five areas by the end of the course. Awarding a 4 for any area in the Summer term signals that the trainee has attempted, but failed, to meet the standards in that area. To achieve QTS this grade must be raised to at least a Grade 3 by the end of the course.
School mentors are required to:

· in collaboration with the trainee, complete  the Spring Profile by  xxxxx   and the Summer Profile by xxxxx.
· give advice to the trainees in completing their personal targets and action plans.



Please recommend grades 

(1 to 4) for each section below
Spring
Summer
End of Course*

Please sign below  at the end of the summer block / course:
Date

1.   Professional Values and Practice
3
3
3

Mentor



2.   Knowledge and Understanding
4
3
3

Tutor



3.1 Teaching: Planning, expectations and targets
4
4
4

Trainee



3.2 Teaching: Monitoring and assessment
4
3
3

PCT



3.3 Teaching: Teaching and class management
4
4
4

Section 1: Professional Values and Practice                                   Spring Term                                                Summer Term

                                                                                                             Evidence/Comment                                      Evidence/Comment

Those awarded Qualified Teacher Status must understand and uphold the professional code of the  General Teaching Council for England by demonstrating all of the following:
Please place √/P/X/0 in box – refer to front sheet for guidance
Please place √/R/X/0 in box – refer to front sheet for guidance

1.1 They have high expectations of all pupils; respect their social, cultural, linguistic, religious and ethnic backgrounds; and are committed to raising their educational achievement.


Ian has consistent expectations of all pupils, however these expectations could be higher for all pupils. Consideration needs to be given to ways in which he could raise their educational achievement. 
Ian expects all pupils to do well, and is concerned that they achieve high levels of attainment.



√

√

1.2 They treat pupils consistently, with respect and consideration, and are concerned for their development as learners.
Ian treats all pupils consistently and with respect and consideration both within and outside of lessons.


Ian has continued to treat pupils consistently and with respect and consideration, he has begun to consider their individual development as learners.



√

√

1.3 They demonstrate and promote the positive values, attitudes and behaviour that they expect from their pupils.




Ian is professional in all aspects of his conduct in and around the school. He expects pupils to demonstrate the positive values, attitudes and behaviour that he models but needs to give consideration to his role as a teacher in engendering this type of behaviour.
Ian has continued to be professional in all aspects of his conduct in and around the school. He is aware of the role of the teacher in ensuring the positive values, attitudes and behaviour that they expect from pupils.



√

√

1.4 They can communicate sensitively and effectively with parents and carers, recognising their roles in pupils' learning, and their rights, responsibilities and interests in this.
Ian has taken part in a year 10 parents evening, he communicated effectively with parents and carers. Ian has a firm belief in parents’ responsibilities towards pupils’ learning.
Ian has continued to gain experience of communicating with parents; in doing so he has become more skilled at communicating sensitively and effectively.



√

√

1.5 They can contribute to, and share responsibly in, the corporate life of schools*.
Ian has taken a full and active part in whole school life. He has taken a particular interest in the roles and responsibilities of the school’s governing body meeting with the teacher representative. He has attended school functions and INSET days. He could become more involved with working with pupils outside of the classroom.
Ian has assisted with lunchtime and after school homework and course work groups. He has worked with a year 10 form group and shadowed a visit by to their work experience placement. 



√

√

1.6 They understand the contribution that support staff and other professionals make to teaching and learning.
The role of the school support staff has been outlined to Ian in a school based training session.
Ian has met with the SENCO and has had discussions with LSAs in order to further develop his understanding of the role of LSAs in supporting teaching and learning.



√

√

1.7 They are able to improve their own teaching, by evaluating it, learning from the effective practice of others and from evidence. They are motivated and able to take increasing responsibility for their own professional development.
All of Ian’s lessons have been evaluated with the aim of improving teaching and learning. Ian needs to be more aware of the impact of his planning and teaching on pupils’ learning. Evaluations are too focused on the influence of extrinsic factors on pupils’ learning.
Ian has undertaken a programme of observation planned to focus on areas that he needs to develop. He is able to discuss the ways in which the experienced teachers that he has observed achieve their objectives but does not recognise the ways in which he could learn from their professional practice. 



√

√

1.8 They are aware of, and work within, the statutory frameworks relating to teachers' responsibilities.


Ian has read and understood the statutory frameworks relating to teachers’ responsibilities.


Ian has worked within the statutory frameworks relating to teachers’ responsibilities.



√

√

*In this document, the term ‘schools’ includes Further Education and VI form colleges and Early Years settings where trainee teachers can demonstrate that they meet the Standards for Qualified Teacher Status.
Grades for Professional Values and Practice

Grade Guidelines
Spring Grade
Summer Grade

Grade 1. In addition to meeting the standards, the trainee shows several outstanding features in the area of Professional Values and Practice. For example: Respects and understands pupils’ social, cultural, linguistic, religious and ethnic backgrounds and has very high expectations of all pupils. Communicates effectively and sensitively with parents and carers, thoughtfully recognising their roles and interests in pupils’ learning. Understands and effectively develops the contribution that support staff and other professionals make to teaching and learning. Contributes imaginatively to the wider life of the school. Imaginative and proactive in raising the achievement of all pupils’ in the class. Keen to take increasing and effective responsibility for  own professional development.
Grade 2. Consistently meets all of the standards with no significant weaknesses. 
Grade 3. Usually meets all the Standards; there are a small number of significant but surmountable weaknesses. For example: generally demonstrates personally the positive attitudes and behaviour expected from pupils. Usually evaluates own practice and uses this to improve performance. respects pupils’ social, cultural, linguistic, religious and ethnic backgrounds and have high expectations of all pupils. Communicates effectively with parents and carers, recognising their roles and interests in pupils’ learning. Understands the contribution that support staff and other professionals make to teaching and learning. Generally contributes to the wider life of the school. Generally proactive in raising the achievement of all pupils’ in the class.  Aware of and work within the statutory frameworks relating to teachers’ responsibilities. Takes increasing responsibility for own professional development.
Grade 4. Has frequently failed to meet one or more of the Standards.


Summary Comment

Ian has met all of the standards concerned with professional values and practices with some surmountable weaknesses. He is very professional in all aspects of his conduct.


Summary Comment

Ian has met all of the standards concerned with professional values and practices with some surmountable weaknesses. He has made a contribution to whole school life.




Grade (write number in box)


3
Grade (write number in box)
3


Areas for Development:

Become more involved with working with pupils outside of the classroom.
Evaluations need to focus more explicitly on the impact of planning and teaching on pupils learning.

Areas for Development:

Take increased responsibility for professional development by applying what has been learnt from the professional practice of others.


Please write targets on p. 19
Please write targets on p. 20

Section 2: Knowledge and Understanding                                      Spring Term                                                Summer Term

                                                                                                             Evidence/Comment                                      Evidence/Comment

The Standards for QTS
Please place √/P/X/0 in box – refer to front sheet for guidance
Please place √/R/X/0 in box – refer to front sheet for guidance

2.1 They have a secure knowledge and understanding of the subject(s) they are trained to teach. For those qualifying to teach secondary pupils this knowledge and understanding should be at a standard equivalent to degree level.

For Key Stage 3, they know and understand the relevant National Curriculum Programme(s) of study, and for those qualifying to teach one or more of the core subjects, the relevant frameworks, methods and expectations set out in the National Strategy for Key Stage 3. All those qualifying to teach a subject at Key Stage 3 know and understand the cross-curricular expectations of the National Curriculum and are familiar with the guidance set out in the National Strategy for Key Stage 3.

For Key Stage 4 and post 16, they are aware of the pathways for progression through the 14-19 phase in school, college and work-based settings. They are familiar with the Key Skills as specified by QCA and the national qualifications framework, and they know the progression within and from their own subject and the range of qualifications to which their subject contributes. They understand how courses are combined in students' curricula. 
Ian has strong content knowledge of the areas taught at KS3 GCSE and AS level. He needs to think more explicitly about the nature of the subject as a discipline undertaking and reflecting upon recommended readings e.g. Evans (In Defence of history) and Jenkins (Rethinking History). Ian is aware of the National Curriculum Programme of Study, and the Key Stage 3 Strategy. He is familiar with the Knowledge, Skills and Understanding as outlined in the National Curriculum however he does not fully understand these in relation to teaching the subject. Ian has made himself familiar with the 14-19 curriculum and understands how courses are combined in students’ curricula.
Ian has enjoyed developing his knowledge of the areas taught at Key Stage 3, GCSE and A level. He has begun to address areas of the Knowledge, Skills and Understanding in his teaching but without conviction. He has an understanding of the cross-curricular expectations of the National Curriculum and is familiar with the KS3 Strategy but these have been applied to the subject in a formulaic way without any regard for how they develop learning in the subject. He is familiar with the Key Skills as specified by QCA and the ways and which these can be developed in the subject.



X

R

2.2 They know and understand the Values, Aims and Purposes and the General Teaching Requirements set out in the National Curriculum Handbook. As relevant to the age range they are trained to teach, they are familiar with the Programme of Study for Citizenship and the National Curriculum Framework for Personal, Social and Health Education.
Ian knows and understands the Values, Aims and Purposes and the General Teaching Requirements set out in the National Curriculum, this has yet to have an impact on his teaching.
Ian has made himself familiar with the Programme of Study for Citizenship and the National Curriculum Framework for PSHE. His awareness of the programme of Study for Citizenship has yet to impact on his teaching of history.



√

√

2.3 They are aware of expectations, typical curricula and teaching arrangements in the Key Stages or phases before and after the ones they are trained to teach.
Ian undertook 5 days observation in a primary school prior to beginning his training; this has made him familiar with expectations, typical curricula and teaching arrangements at Key Stage 2.
Ian is aware of expectations and the curriculum at key Stage 2, this could be used to inform his practice for example in ensuring progression in year 7.



√

√

 2.4 They understand how pupils' learning can be affected by their physical, intellectual, linguistic, social, cultural and emotional development. 
Ian understands how pupils’ learning can be affected by their physical, intellectual, linguistic, social, cultural and emotional development, this understanding is as yet based in theory and has yet to be used to inform practice.
Ian experience has confirmed to him the affect of pupils’ physical, linguistic, social, cultural and emotional development on their learning. He needs to take these factors into consideration in his teaching.



√

√

2.5 They know how to use ICT effectively, both to teach their subject and to support their wider professional role.


Ian has used ICT to support him in his wider professional role, for example he has made extensive use of the Internet to obtain research and inspection information. He has yet to use ICT in the teaching of the subject.
Ian has used ICT in his teaching of the subject, for example using Publisher with year 9 working on 19th Century urban working conditions and year 7 working on the peasants revolt. Consideration needs to be given to using ICT for valid historical purposes rather than for comprehension and presentation purposes.



P

√

2.6 They understand their responsibilities under the SEN Code of Practice, and know how to seek advice from specialists on less common types of special educational needs. 

School based training and meetings with key staff have made Ian aware of his responsibilities under the SEN Code of Practice.


Ian has sought advice from the SENCO and from LSAs on the special educational needs of the pupils that he teaches. 



√

√

2.7 They know a range of strategies to promote good behaviour and establish a purposeful learning environment. 


Ian is only aware of a very limited range of strategies to promote good behaviour and establish a purposeful learning environment. He has yet to recognise his role in promoting good behaviour through effective planning and teaching.
Through reading and observations Ian has become aware of a greater range of strategies to promote good behaviour and to establish a purposeful learning environment in his classroom. These have been applied with some success.



X

√

2.8 They have passed the Qualified Teacher Status skills tests in numeracy, literacy and ICT.


Ian has passed QTS skills tests in literacy and ICT, he has yet to take the numeracy test.
Ian has passed QTS skills tests in literacy, ICT and numeracy.



P

√

Grades for Knowledge and Understanding

Grade Guidelines
Spring Grade
Summer Grade

Grade 1. In addition to meeting the standards, the trainee shows several outstanding features in the area of Knowledge and Understanding. For example: Displays an impressive breadth and depth of knowledge; Actively enhances their own knowledge and understanding; Investigates and reflects on how pupils learn; Produces exceptional assignments; Communicates knowledge creatively to engage pupils in learning; Uses ICT imaginatively.

Grade 2. Consistently meets all of the standards with no significant weaknesses.

Grade 3. Usually meets all the Standards; there are a small number of significant but surmountable weaknesses. For example: the trainee might lack security and confidence in a limited number of areas of subject knowledge and understanding; the trainee’s grasp of the statutory and non statutory requirements may sometimes be less than secure the trainee sometimes fails to respond appropriately to pupils’ subject related queries, mistakes and misconceptions.

Grade 4. Has frequently failed to meet one or more of the Standards.
Summary Comment

Ian has failed to meet the standards concerned with understanding of the National Curriculum and knowledge of strategies to promote good behaviour and a purposeful learning environment. He has a strong content knowledge of the areas taught at KS3, GCSE and AS level.
Summary Comment

Ian has met all of the standards concerned with knowledge and understanding. Weaknesses remain in his understanding of the National Curriculum and cross-curricular expectations and strategies.




Grade (write number in box)


4
Grade (write number in box)
3


Areas for Development:

Think more explicitly about the nature of the subject as a discipline undertaking and reflecting upon recommended readings.

Understand how the Knowledge, Skills and Understanding as defined in the National Curriculum outline the skills and historical understandings to be developed through the subject at Key Stage 3.

Use ICT in your teaching of the subject.

Pass the QTS skills test in numeracy.

Areas for Development:

Incorporate ways in which History can make a distinct contribution to cross-curricular skills such as literacy while ensuring the primacy of learning the subject.

Use ICT as a tool to develop pupils’ historical understanding.


Please write targets on p. 19
Please write targets on p. 20

Section 3.1: Planning, expectations and targets                                  Spring Term                                               Summer Term

                                                                                                              Evidence/Comment                                     Evidence/Comment

The Standards for QTS
Please place √/P/X/0 in box – refer to front sheet for guidance
Please place √/R/X/0 in box – refer to front sheet for guidance

3.1.1 They set challenging teaching and learning objectives which are relevant to all pupils in their classes. They base these on their knowledge of:

- the pupils  - evidence of their past and current achievement  - the expected standards for pupils of the relevant age range
- the range and content of work relevant to pupils in that age range.
Ian’s learning objectives are concerned solely with the acquisition of content knowledge and contain insufficient focus on the development of pupils’ historical understanding and skills. Objectives are often insufficiently challenging for pupils.


Ian is now able to link learning objectives to specific phases and activities within lessons however the activities selected do not always enable objectives to be met. Ian has attempted to increase the level of challenge but has done so by increasing the level of complexity of the content to be studied, this has resulted in the setting of objectives that pupils are unable to achieve.



X

X

3.1.2 They use these teaching and learning objectives to plan lessons, and sequences of lessons, showing how they will assess pupils' learning. They take account of and support pupils' varying needs so that girls and boys, from all ethnic groups, can make good progress. 
Insufficient consideration is given to how objectives will be achieved within and across lessons or how this will be assessed.


Ian now makes reference to how he will be able to assess whether objectives have been achieved. He is using a limited range of strategies to assess this learning.



X

√

3.1.3 They select and prepare resources, and plan for their safe and effective organisation, taking account of pupils' interests and their language and cultural backgrounds, with the help of support staff where appropriate
Ian has selected and prepared resources to support learning. These could be of a higher quality and be designed to interest and engage pupils. All of the resources that Ian has created have been worksheets that are focused solely on the acquisition of content knowledge.
The presentation of Ian’s resources has improved. Further consideration needs to be given to planning activities and the resources to support them that interest and engage pupils and which develop their historical skills and understanding as well as their content knowledge.



√

√

3.1.4 They take part in, and contribute to, teaching teams, as appropriate to the school. Where applicable, they plan for the deployment of additional adults who support pupils' learning.
Ian has worked as part of the school’s history department. He has attended departmental planning meetings, contributing to departmental planning by undertaking research for a new unit of work on the history of the locality.
Ian’s lesson plans make reference to the presence and role of allocated LSAs.



√

√

3.1.5 As relevant to the age range they are trained to teach, they are able to plan opportunities for pupils to learn in out-of-school contexts, such as school visits, museums, theatres, field-work and employment-based settings, with the help of other staff where appropriate.
Ian has accompanied a year 9 visit to Ypres and met with the member of staff who organises the visit to discuss objectives, resources, planning and legal responsibilities.
Ian has made himself familiar with the procedures for year 10 work experience and has shadowed a visit to one of his form group during her work experience placement.



√

√

Grades for Planning, expectations and targets                                           

Grade Guidelines
Spring Grade
Summer Grade

Grade 1. In addition to meeting the standards, the trainee shows several outstanding features in the area of Planning, Expectations and Targets. For example: Works independently and shows initiative with very limited need for support; Produces substantial quantities of original and high quality resources; Successfully addresses the needs of all pupils based on prior knowledge and assessment information.
Grade 2. Consistently meets all of the standards with no significant weaknesses.

Grade 3. Usually meets all the Standards; there are a small number of significant but surmountable weaknesses. For example: the trainee makes limited use of assessment information when planning; plans show a narrow range of teaching and learning activities; planning makes insufficient use of support staff; sometimes lack of coherence between learning objectives, pupil needs and planned activities.
Grade 4. Has frequently failed to meet one or more of the Standards.
Summary Comment

Ian has made a contribution to the department undertaking research for a new unit of study on the locality and assisting with the year 9 visit to Ypres. Ian has been unable to set learning objectives which are relevant to the pupils in his classes.


Summary Comment

Ian has attempted but failed to meet standard 3.1.1. he is still unable to plan learning objectives which are relevant to the pupils in his classes.


Grade (write number in box)


4
Grade (write number in box)
4


Areas for Development:

Plan learning objectives which are linked to specific phases and activities within lessons which result in observable outcomes. Include a focus on the development of pupils’ skills and historical understanding. Give consideration to how objectives will be assessed.


Areas for Development:

Set learning objectives which are appropriately challenging.


Please write targets on p. 19
Please write targets on p. 20

Section 3.2: Teaching: Monitoring and assessment                          Spring Term                                               Summer Term

                                                                                                               Evidence/Comment                                     Evidence/Comment

The Standards for QTS
Please place √/P/X/0 in box – refer to front sheet for guidance
Please place √/R/X/0 in box – refer to front sheet for guidance

3.2.1 They make appropriate use of a range of monitoring and assessment strategies to evaluate pupils' progress towards planned learning objectives, and use this information to improve their own planning and teaching.

.


Ian has used summative assessment strategies to assess pupils learning. He needs to use formative assessment strategies in order to assess the extent to which learning is taking place in his lessons. Assessment information needs to be incorporated into lesson evaluations and be used to inform planning and teaching.
Ian has begun to incorporate strategies into his lessons to enable him to begin to assess the learning taking place. He needs to extend his repertoire of formative assessment strategies and to reflect on this assessment information in order to inform his planning and teaching.



X

R

3.2.2 They monitor and assess as they teach, giving immediate and constructive feedback to support pupils as they learn. They involve pupils in reflecting on, evaluating and improving their own performance
Ian is not assessing pupils as he teaches; he is only assessing the learning demonstrated in pieces of written work resulting from a lesson or sequence of lessons. Written feedback is provided to pupils on this written work. Ian needs to listen carefully to pupils and give constructive oral feedback in lessons in order to take learning forward.


Ian has taken on board the advice given in the spring term and is observing and listening to the pupils in his lessons in order to begin to assess the learning taking place. His responses are constructive but as yet this appears mechanistic, positively acknowledging pupils rather than listening or looking carefully in order to respond constructively in order to take learning forward.



X

R

3.2.3 They are able to assess pupils' progress accurately using, as relevant, the Early Learning Goals, National Curriculum level descriptions, criteria from national qualifications, the requirements of Awarding Bodies, National Curriculum and Foundation Stage assessment frameworks or objectives from the national strategies. They may have guidance from an experienced teacher where appropriate.
Ian is able to assess pupils in relation to National Curriculum end of key stage level descriptors with guidance from an experience teacher. He has assessed pupils in relation to GCSE and AS examination specification requirements, marking essays in relation to level of response mark schemes.
Ian has gained further experience of assessing pupils in relation to examination specification requirements. He has continued to mark GCSE and AS essays accurately in relation to level of response mark schemes. He has also undertaken marking of some of the year 10 mock examinations using the examination mark scheme and informed by the chief examiners report.



√

√

3.2.4 They identify and support more able pupils, those who are working below age-related expectations, those who are failing to achieve their potential in learning, and those who experience behavioural, emotional and social difficulties. They may have guidance from an experienced teacher where appropriate.
Ian is able to identify those pupils in his classes who are experiencing behavioural, emotional and social difficulties and has worked with experienced teachers in order to plan ways in which these pupils can be supported.
Ian is able to use his records of the assessment of pupils’ written work to identify those pupils who are failing to achieve or who are exceeding expectations.



√

√

3.2.5 With the help of an experienced teacher, they can identify the levels of attainment of pupils learning English as an additional language. They begin to analyse the language demands and learning activities in order to provide cognitive challenge as well as language support.
Ian can identify the levels of attainment of pupils learning English as an additional language with the help of an experienced teacher.
Ian has met with the SENCO and discussed ways in which he can analyse the language demands of his learning activities.



√

√

3.2.6 They record pupils' progress and achievements systematically to provide evidence of the range of their work, progress and attainment over time. They use this to help pupils review their own progress and to inform planning

Ian keeps assessment and attendance records however he is unclear as to the purposes to which this information could be put.


Ian has used his assessment records to monitor pupils’ attainment against expectations. He needs to recognise his role in pupils’ learning so that this information can be used to inform planning and teaching.



P

√

3.2.7 They are able to use records as a basis for reporting on pupils' attainment and progress orally and in writing, concisely, informatively and accurately for parents, carers, other professionals and pupils
Ian has attended a year 10 parents evening, he was able to report the level at which pupils were attaining in relation to GCSE assessment criteria.


Ian has contributed to the completion of year 10 reports.



√

√

Grades for Section 3.2: Teaching: Monitoring and assessment

Grade Guidelines
Spring Grade
Summer Grade

Grade 1. In addition to meeting the standards, the trainee shows several outstanding features in the area of Monitoring and Assessment. For example: Uses a range of modes of assessment to build a detailed and accurate picture of each pupil’s progress; Confidently analyses and applies NC levels and/or syllabus requirements; Highly effective in involving pupils in reflecting on, evaluating and improving their own performance; Adept at identifying opportunities to assess pupils in class and intervene to progress their learning; Are very perceptive in eliciting and giving feedback; Analyses language demands and learning activities to provide cognitive challenge as well as language support.
Grade 2. Consistently meets all of the standards with no significant weaknesses.

Grade 3. Usually meets all of the standards; there are a small number of significant but surmountable weaknesses. For example: Judgements about pupils’ strengths and weaknesses are not sufficiently analytical; Uses a limited range of assessment opportunities and methods; Marking tends to be mechanical rather than informative to pupils or to future planning; Has limited but satisfactorily accurate application of NC  and/ or syllabus requirements.
Grade 4. Has frequently failed to meet one or more of the Standards.
Summary Comment

Ian is able to assess pupils accurately in relation to GCSE and AS requirements. He is yet to demonstrate that he is able to assess pupils as he teaches and use this assessment information to inform planning and teaching.


Summary Comment

Ian has met the standards concerned with monitoring and assessment. Weaknesses remain in his ability to assess pupils within lessons and to give constructive oral feedback.




Grade (write number in box)


4
Grade (write number in box)
3


Areas for Development:

Use formative assessment strategies in order to assess the extent to which learning is taking place in lessons. 

Incorporate assessment information into lesson evaluations to inform planning and teaching.
Listen carefully to pupils and give constructive oral feedback in lessons in order to take learning forward.

Areas for Development:

Use a greater range of formative assessment strategies. Reflect on this assessment information in order to inform planning and teaching.
Listen carefully to pupils and give constructive oral feedback in lessons in order to take learning forward.



Please write targets on p. 19
Please write targets on p. 20

Section 3.3:  Teaching: Teaching and class management             Spring Term                                               Summer Term

                                                                                                              Evidence/Comment                                      Evidence/Comment



The Standards for QTS
Please place √/P/X/0 in box – refer to front sheet for guidance
Please place √/R/X/0 in box – refer to front sheet for guidance

3.3.1 They have high expectations of pupils and build successful relationships, centred on teaching and learning. They establish a purposeful learning environment where diversity is valued and where pupils feel secure and confident.

Ian’s lessons are not characterised by a purposeful learning environment. Pupils are insufficiently challenged by or interested in the work set so frequently go off task, this has resulted in incidents of poor behaviour by a significant minority of pupils.
Improvements in his planning and a clearer articulation of his behavioural expectations have enabled Ian to manage a more purposeful learning environment.



X

√

3.3.2 They can teach the required or expected knowledge, understanding and skills relevant to the curriculum for pupils in the age range for which they are trained. In relation to specific phases:

those qualifying to teach Key Stage 3 pupils teach their specialist subject(s) competently and independently using the National Curriculum Programmes of Study for Key Stage 3 and the relevant national frameworks and schemes of work. Those qualifying to teach the core subjects or ICT at Key Stage 3 use the relevant frameworks, methods and expectations set out in the National Strategy for Key Stage 3. All those qualifying to teach a subject at Key Stage 3 must be able to use the cross-curricular elements, such as literacy and numeracy, set out in the National Strategy for Key Stage 3, in their teaching, as appropriate to their specialist subject;

 those qualifying to teach Key Stage 4 and post-16 pupils teach their specialist subject(s) competently and independently using, as relevant to the subject and age range, the National Curriculum Programmes of Study and related schemes of work, or programmes specified for national qualifications* . They also provide opportunities for pupils to develop the key skills specified by QCA.

Ian’s lessons have been focused on the acquisition of content knowledge, he has therefore failed demonstrate the ability to teach the skills and historical understanding required by the National Curriculum for History. He has not been able to develop cross-curricular elements such as literacy and numeracy in his teaching. Ian has taught GCSE and AS level history with some, limited, success. He has yet to provide opportunities for pupils to develop their key skills. 


Ian has attempted to incorporate the development of skills and historical understanding into his teaching, however he lacks conviction and an understanding of what constitutes progression in these areas this has resulted in him continuing to plan and teach lessons focused on the acquisition of content knowledge but attempting to match them to the National Curriculum Knowledge, Skills and Understanding in his lesson plans. He has used the KS 3 Strategy to investigate the contribution of history to cross-curricular elements as a result he has taught a number of lessons which aim to develop pupils literacy and numeracy but in ways which fails to either link to or to develop their learning in the subject.



X

X

3.3.3 They teach clearly structured lessons or sequences of work which interest and motivate pupils and which:

- make learning objectives clear to pupils - employ interactive teaching methods and collaborative group work
- promote active and independent learning that enables pupils to think for themselves, and to plan and manage their own learning. 

Ian’s lessons lack a clear structure. The work set often involves listening to teacher exposition or reading text and then answering largely comprehension questions, this does not interest or motivate the majority of pupils. Learning objectives are not made clear to pupils.


Ian has attempted to incorporate starter and plenary activities, these do not always link with the focus of the lesson. He has attempted to incorporate a greater range of learning activities with some limited success, as they have not always been the most appropriate ways of achieving learning objectives.



X

X

3.3.4 They differentiate their teaching to meet the needs of pupils, including the more able and those with special educational needs. They may have guidance from an experienced teacher where appropriate.
Ian’s lessons have not been differentiated to meet the needs of pupils.


Ian has attempted to differentiate his lessons to meet the needs of all pupils. He has produced differentiated resources for lower attaining pupils, which provide more accessible text but have not given consideration to making learning activities more accessible. Activities for higher attaining pupils have focused on providing additional work rather than providing greater levels of challenge.



X

R

3.3.5 They are able to support those who are learning English as an additional language, with the help of an experienced teacher where appropriate.



Ian is able to work with an experienced teacher to support pupils for whom English is an additional language.


Ian had produced differentiated resources for pupils for whom English is an additional language which attempt to support pupils with the language demands of the activities.



√

√

3.3.6 They take account of the varying interests, experiences and achievements of boys and girls, and pupils from different cultural and ethnic groups, to help pupils make good progress.

Ian has not given consideration to the interests and experiences of pupils when planning his lesson. 
Ian has attempted to make his lessons more interested to pupils by using examples from their own experiences.



X

√

3.3.7 They organise and manage teaching and learning time effectively


Ian has made insufficient use of the teaching time available. Pupils are often given too long to complete simple tasks, this has resulted in off task behaviour.
Ian has made better use of teaching time, planning a greater range of activities and structuring learning more explicitly.



X

√

3.3.8 They organise and manage the physical teaching space, tools, materials, texts and other resources safely and effectively with the help of support staff where appropriate. 



Ian has managed materials, texts and resources effectively. He should incorporate consideration of how he will use the teaching space into his planning in order to ensure it is used in the most appropriate way for the learning activity.
Ian has continued to manage materials, texts and other resources effectively. He has experimented with changing the organisation of the teaching space to suit the learning activity.



√

√

3.3.9 They set high expectations for pupils’ behaviour and establish a clear framework for classroom discipline to anticipate and manage pupils’ behaviour constructively, and promote self-control and independence.

Ian has expected pupils to take responsibility for their own behaviour, he has therefore failed to outline and reinforce his expectations of pupils’ behaviour, this has resulted in frequent incidents of misbehaviour and has had a negative impact on learning.
Ian has established his expectations of pupils’ behaviour and has become consistent in reinforcing these expectations. More structured lessons with a greater variety of learning activities have also contributed to ensuring a more productive learning environment. 



X

√

3.3.10 They use ICT effectively in their teaching.
Ian has not yet used ICT in his teaching of the subject.


Ian has used ICT in his teaching of the subject, for example using Publisher with year 9 working on 19th Century urban working conditions and year 7 working on the peasants revolt. Consideration needs to be given to using ICT for valid historical purposes rather than for comprehension and presentation purposes.



O

R

3.3.11 They can take responsibility for teaching a class or classes over a sustained and substantial period of time. They are able to teach across the age and ability range for which they are trained. 
Ian has had responsibility for teaching pupils across the ability range at Key Stage 3, GCSE and AS level.
Ian has had responsibility for teaching classes over a sustained and substantial period of time. 



√

√

3.3.12 They can provide homework and other out-of-class work which consolidates and extends work carried out in the class and encourages pupils to learn independently.


Ian has set homework in accordance with departmental policy. Homework activities have largely been pieces of extended writing or research. He should plan a greater variety of learning activities for homework.
Ian has continued to set regular homework, he has provided year 9 pupils with the opportunity to learn independently, in their work on urban working conditions.



√

√

3.3.13 They work collaboratively with specialist teachers and other colleagues and, with the help of an experienced teacher as appropriate, manage the work of teaching assistants or other adults to enhance pupils’ learning.
Ian has worked collaboratively with the department and with other collegeagues including LSAs and a year group team.


Ian has planned for the role of LSAs in his lessons. 



√

√

3.3.14 They recognise and respond effectively to equal opportunities issues as they arise in the classroom, including by challenging stereotyped views, bullying or harassment, following relevant policies and procedures. 

Ian has responded to equal opportunities issues as they arise in the classroom by challenging stereotyped views.


Ian has reported incidents of bullying to appropriate colleagues as they have occurred.



√

√

Grades for Teaching: Teaching and class management              

Grade Guidelines
Spring Grade
Summer Grade

Grade 1. In addition to meeting consistently the standards, the trainee shows several outstanding features in the area of Teaching and Class management. For example: Draws appropriately from a wide repertoire of teaching and learning strategies to achieve very effective learning; Perceptive evaluation of lessons; High degree of flexibility and responsiveness in their teaching; Maximises the potential of resources available, including ICT; Consistently organises effective learning that is challenging and well paced; Creates consistently purposeful learning environments; Impressive classroom presence.
Grade 2. Consistently meets all of the standards with no significant weaknesses.

Grade 3. Usually meets all of the standards; there are small number of significant but surmountable weaknesses. For example: Is competent but in a limited repertoire of teaching and learning strategies; Homework not always tied into lesson objectives; Behaviour management strategies limited in range and effectiveness; Lessons occasionally lack pace, challenge or organisation; Evaluation of lessons is sometimes limited.
Grade 4. Has frequently failed to meet one or more of the Standards.
Summary Comment

Ian has frequently attempted but failed to meet a significant number of the standards concerned with teaching and class management.


Summary Comment

Ian has failed to meet a number of the standards concerned with teaching and class management.


Grade (write number in box)


4
Grade (write number in box)
4


Areas for Development:

Articulate and reinforce high expectations of pupils’ behaviour.

Plan lessons which develop pupils’ historical skills and understanding.

Develop cross-curricular elements such as literacy and numeracy.

Provide opportunities in AS lessons to develop key skills.

Plan a clear structure for lessons; plan starter and plenary activities which actively involve all pupils in their learning.

Make learning objectives clear to pupils.

Differentiate lessons to meet the learning needs of pupils.

Plan a variety of learning activities into each lesson. Try to incorporate activities which will interest and engage pupils.


Areas for Development:

Plan lessons which develop pupils’ historical skills and understanding.

Develop cross-curricular elements such as literacy and numeracy.

Ensure that starter and plenary activities are linked to the lesson focus.

Plan activities which provide additional challenge for higher attaining pupils.

Use ICT for valid historical purposes rather than for comprehension and presentation purposes.


Please write targets on p. 19
Please write targets on p. 20

TARGETS FROM SPRING BLOCK

Targets related to statements on the profile arising from the Spring block school experience:
Name of trainee:
Ian West

1. Professional Values and Practice


Become more involved with working with pupils outside of the classroom.

Focus evaluations more explicitly on the impact of planning and teaching on pupils’ learning.

2. Knowledge and Understanding


Think more explicitly about the nature of the subject as a discipline undertaking and reflecting upon recommended readings.

Understand how the Knowledge, Skills and Understanding as defined in the National Curriculum outline the skills and historical understandings to be developed through the subject at Key Stage 3.

Use ICT in your teaching of the subject.

Pass the QTS skills test in numeracy.



3.1 Teaching: Planning, expectations and targets


Plan learning objectives which are linked to specific phases and activities within lessons, which result in observable outcomes. Include a focus on the development of pupils’ skills and historical understanding. Give consideration to how objectives will be assessed.



3.2 Teaching: Monitoring and assessment


Use formative assessment strategies in order to assess the extent to which learning is taking place in lessons. 

Incorporate assessment information into lesson evaluations to inform planning and teaching.

Listen carefully to pupils and give constructive oral feedback in lessons in order to take learning forward.

3.3 Teaching: Teaching and class management


Articulate and reinforce high expectations of pupils’ behaviour.

Plan lessons which develop pupils’ historical skills and understanding.

Develop cross-curricular elements such as literacy and numeracy.

Provide opportunities in AS lessons to develop key skills.

Plan a clear structure for lessons; plan starter and plenary activities, which actively involve all pupils in their learning.

Make learning objectives clear to pupils.

Differentiate lessons to meet the learning needs of pupils.

Plan a variety of learning activities into each lesson. Try to incorporate activities which will interest and engage pupils.

Targets agreed by:
Trainee

Subject mentor:

Date


TARGETS FROM SUMMER BLOCK

Targets related to statements on the profile arising from the Summer block school experience:
Name of trainee:
Ian West

1. Professional Values and Practice


Take increased responsibility for professional development by applying what has been learnt from the professional practice of others.

2. Knowledge and Understanding


Incorporate ways in which History can make a distinct contribution to cross-curricular skills such as literacy while ensuring the primacy of learning the subject.

Use ICT as a tool to develop pupils’ historical understanding.

3.1 Teaching: Planning, expectations and targets


Set learning objectives which are appropriately challenging.

3.2 Teaching: Monitoring and assessment


Use a greater range of formative assessment strategies. Reflect on this assessment information in order to inform planning and teaching.

Listen carefully to pupils and give constructive oral feedback in lessons in order to take learning forward.

3.3 Teaching: Teaching and class management


Plan lessons which develop pupils’ historical skills and understanding.

Develop cross-curricular elements such as literacy and numeracy.

Ensure that starter and plenary activities are linked to the lesson focus.

Plan activities which provide additional challenge for higher attaining pupils.

Use ICT for valid historical purposes rather than for comprehension and presentation purposes.



Targets agreed by:
Trainee

Subject mentor:

Date
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