
Draft Collaborative Training Agreement.

Attached is the draft that we have worked on. We have been very pragmatic and derived this from the relevant section of the Handbook, including all of the points that are set out there. It can only be provisional then, until the Handbook appears in the final version in April. In addition we looked at the material submitted to us by colleagues and worked on the following principles:

1 Any agreement should be clear and stand-alone. i.e. not be embedded in the material contained in handbooks and course booklets. The agreement will of course cross-refer and be developed in other materials.

2 There should be no provision for different levels of partnership, which is precluded by QtT and by our practical experience of OFSTED.

3 Mindful of the variation in terminology relating to roles between providers and partnerships we made no attempt to be prescriptive but to provide space for them to be defined.

4 Working within the template it should be straightforward to develop the model for each partnership and for different routes within the partnership.

Jacquie Nunn (Roehampton)  

Alexis Taylor (Brunel)

March 18 2002

Draft Collaborative Training Agreement 

	1    Principles of partnership. 



	Partnership in initial teacher education implies collective responsibility for all aspects of the training and all partners are actively involved in the planning and delivery of the training and in the selection and final assessment of trainees.

To include an additional statement on the philosophy and aims of the specific partnership, local and regional needs, the training routes offered and the particular strengths and aspirations of the partners.




	2    Management structure of the partnership. (Specific to provider).



	This space to be used for details of the management group / QA / assessment structures.




	3    The pattern and location of different elements of the training. (Specific to provider / route).



	Brief statement in summary.




	4    Lines of communication. (Specific to provider).



	This space is for phone contact / email links / web contacts that the school will receive from the provider.

It will also include details of key school contacts representing the partnership. 




	5    Roles and responsibilities within the partnership. (Specific to provider).


	(Defining terms e. g.  Link tutor, mentor). This section will include a statement on the roles and responsibilities of schools, HE, students. 




	6    How the training addresses the QTS standards. (Specific to provider).

The partnership will ensure that trainees have access to a full range of experience in order to enable them to demonstrate that they have met the standards for QTS.



	A statement on how the partnership has agreed that the standards in Professional Values and Practice, Knowledge and Understanding, and Teaching will be addressed.




	7    How the trainees’ progress and achievement in relation to the QTS standards will be monitored assessed and moderated within the partnership. (Specific to provider).



	This space to be competed as appropriate for the different routes and patterns of assessment as appropriate for the route covered by the agreement.




	8    Partnership training and development programme. (Specific to provider).



	This space will include information on training for school-based staff, including subject mentors, professional tutors and class teachers,  increasing their ability to support, train and assess trainees.

It should also include reference to development of HE based staff, including VLs.



	9    How resources are allocated between the partners.



	This section includes a statement on the basis for allocation of resources in the partnership, including details of the actual transfer of funds.




	10    The benefits of partnership. (Would be common to all with additions specific to the provider. What is below is indicative). 



	a) Mutual benefits. (Commitment to the profession / improving standards of teaching  in schools / shaping policy).

b) Benefits to the school. (Recruitment / CPD / HE link / accreditation of training / CRB checks / planned training programme / ongoing support / quality assurance of the training / external advice).

c) Benefits to the University. (Access to good practice / variety of contexts / forum for research / provision of supportive first destinations for trainees).




	11    Dissemination of good practice within the partnership. (Specific to provider).



	Statement on practice




	12    Partnership documentation. (Specific to provider).



	This section will include details of booklets and handbooks partners can expect to receive as well as mechanisms for preparing and reviewing.




	13    How the partnership will monitor and evaluate the quality of its training and assessment process and how it will use this to improve future provision. (Specific to provider).



	


	14    Criteria for the involvement of schools in the partnership including procedures for deselecting partners.

 

	


Signed on behalf of_______________________________School

Title / post________________________________________

Date____________________________________________

Signed on behalf of ________________________________University / Provider

Title / post________________________________________

Date______________________________________________

In discussion in the meeting on March 21 the following points were raised (from my notes and not necessarily in order of importance):

1. Is it possible / desirable to reflect in the agreement the volatility of training places?

2. Should the agreement include general statement on the value of partnership in ITE and on professional values, drawing on GTCE material?

3. How prescriptive should the agreement be in what it is asking of schools (`The school will…..’)?

4. At present it is drafted from the provider perspective. Should this be shifted, for example to spell out the process by which a school might deselect an HEI?

5. How specific should an agreement be in terms of what happens when a placement goes wrong?

6. Is it desirable to strengthen the aspects that relate to quality, for example by cross-referring to an `evaluation matrix’ showing clearly where the quality audit trail can be found (this for the benefit of OFSTED / TTA as well as the internal HEI QA processes).

7. To what extent should an agreement have the flavour of a service-level agreement? (Someone said they had an example of this style of document).

8. Is it possible to firm up the QA responsibility of the school within the partnership?

9. There should be more specific statements on entitlements / responsibilities on both sides.

10. Is it possible to represent the experience of the trainee more specifically, for example by making a clear statement on equal opportunities?

11. What is an appropriate level of detail for such a document?

12. To what extent should different levels of partnership be reflected in an agreement?

ACTION: It was agreed:

1 That if colleagues have any further models of agreements then the group looking at the agreement would be keen to see them (especially service level type agreements as 7. above).

2 That colleagues would `trial’ the draft version to see if it is useful / manageable and helpful and to inform further discussion.

3 That the group will review this work once the handbook is published at the end of April.

Insert provider logo








