Summary Sheet

Topic: BEHAVIOUR MANAGEMENT AND POSITIVE CLASSROOM ETHOS
Aims

· Reinforce principles of positive behaviour management within specific school contexts, including policies and procedures.

· Apply and develop principles within the establishment phase(s) and consolidation phase(s) of school practice.
Background for teacher responsible for initial teacher education

The key to this issue is application of principles to the school context.  Therefore, the key principles need to (re)emphasised, with particular regard to ‘establishment phase’ with new groups.  The London context also needs to be considered – i.e. the turn-over of staff, the number of supply teachers in use, etc.

It should be emphasised that ‘positive behaviour management’ is strongly related to effective planning of, and implementation of effective learning and teaching. 

Specific school rules need to be emphasised and considered – are there any subject-specific issues, such as those related to health and safety.  Is there a hierarchical system in place – what are the ‘rules of implementation’ (e.g. three warnings and then sent out)?  

Successful behaviour management is central to effective learning and teaching (and vice versa!).  Consideration of learners and learners’ perspectives are paramount, and it has been suggested that, if they can’t learn the way we teach, we need to teach the way they learn.

Underlying principles, rather than simply 20 answers to set problems, are crucial to transferring positive behaviour management to a range of contexts.  (Possible use of analogy: set solutions being like a box of chocolates – what happens when you have eaten them all?)
An obvious emphasis for trainees is establishing themselves with new groups, within the specific school and London context of possible high turnover of staff (or at least higher than the national average).  Mentors working with trainees ought to be reminded of ‘establishment phases’ encountered by themselves when they initially trained and where they have progressed to (avoiding the potential difficulty of trainees observing established teachers and trying to copy their practice as they perceive it now, when they need to initially establish themselves - i.e. we tend to forget how we had to establish ourselves with new groups when we started teaching).  Added to this, trainees can often miss the start of an academic year (or even term) with new groups – when they might observe, first-hand, practitioners establishing themselves with such groups.

Behaviour management is an emotive issue, and care should be taken over emotions of both the pupils and trainees (and mentors).  An open dialogue, accepting that we all make mistakes, should be encouraged.  Some trainees will anticipate (expect) authority to be automatic – as opposed to being earned.  

Trainees should arrive with an understanding of underlying principles (refer to ‘Other Important Information Relating to this Theme’ within ‘Additional Supporting Materials’ below), but usually with concern over their immediate effectiveness.  They will understandably feel that they haven’t been provided with sufficient ‘answers’ before getting to the school and the teaching context. 

Roles and responsibilities of trainees, class teachers, support staff, pastoral staff, SMT and mentors ought to be established at the outset, with specific regard to handling challenging behaviour and/or misbehaviour.

Advanced preparation is dependent on the choice(s) of suggested activity/activities.  However, it might be useful to get trainees to complete focused observations, shadowing of pupils, and/or familiarisation with school policies prior to any session led by the school (or utilised as Activity Three below).

Useful resources for observing, planning and implementing ‘Positive Behaviour Management’ can be found in Unit 4, on ‘Effective Classroom Teaching’, from the Behaviour and Attendance strand of the Key Stage 3 National Strategy, at: http://www.standards.dfes.gov.uk/keystage3/downloads/ba_core_tr1_039203classroom.pdf
The facilitator could possibly:

· Set-up role play activities (‘what if’ scenarios – see activity one).
· Arrange for observations – with specific observation sheets (see examples referred to in ‘Additional Supporting Materials’ below…)

· Arrange for input by AST and/or NQTs.

Key points for discussion

1. How do/did successful practitioners establish themselves with their groups?

2. How do successful practitioners remain visible calm when dealing with behaviour management?

3. How are school rules and routines utilised within practice?

4. How can behaviour be learned, taught, and therefore planned for?

5. How can effective planning for relevant learning reduce misbehaviour?

6. How are behaviour management principles transferred to out-of-lesson contexts (e.g. corridors, lunch queues, playgrounds, etc)?

Key resources to support delivery of the session

Handouts 1, 2 and 3
School policies on managing behaviour

Optional

Proforma for observation – an additional activity

Additional information for the teacher responsible for initial teacher education

Activities: Pre-session

Trainees should be given, or encouraged to find and read, any school policies regarding rules, routines and procedures. 

Trainees could read at least one chapter of a course book ahead of the session. The following would be appropriate:

· Ellis, V. (ed) (2004) Learning and Teaching in the Secondary School (2nd ed), Exeter: Learning Matters (ISBN: 1-84445-004-X) – Chapter 5.

· Capel, S., Leask, M. & Turner, T. (2001) Learning to Teach in the Secondary School, (3rd ed), London: Routledge Falmer (ISBN: 0-415-25976-2) – Chapter 3.

Activities: During the Session

Activity One

The school context (see separate handout sheet)

Activity Two

Planning for positive behaviour (see separate handout sheet)

Activity Three
Observation of effective practitioners (see separate handout sheet)

Activities: Post-session

Trainees can carry out some of the practice and observations discussed during the session.
Additional supporting materials (optional)
Proforma for observation – an additional activity

Additional information for the teacher responsible for initial teacher education

Key readings

Ellis, V. (ed) (2004) Learning and Teaching in the Secondary School (2nd ed), Exeter: Learning Matters.

Petty, G. (2004) Teaching Today (3rd ed), Cheltenham: Nelson Thornes (ISBN: 0-7487-8525-6) – Chapters 5, 6, 8 & 9.
Other useful reading (specific to behaviour management)
Brearley, M. (2001) Emotional Intelligence in the Classroom, Carmarthen, Wales: Crown House.

DES & The Welsh Office. (1989) Discipline in Schools: Report of the Committee of Enquiry chaired by Lord Elton, London: HMSO.

Gilbert, I. (2002) Essential Motivation in the Classroom, London: Routledge / Falmer.

Rogers, B. (2002) Classroom Behaviour, London: Paul Chapman Publishing.

Rogers, B. (2000) Cracking the Hard Class, London: Paul Chapman Publishing.

Smith, C. & Laslett, R. (1993) Effective Classroom Management, London: Routledge.

Watkins, C. (1999) Managing Classroom Behaviour: from research to diagnosis, London: Institute of Education in association with Association of Teachers and Lecturers.

Key websites

Within the Key Stage 3 National Strategy there is a strand entitled Behaviour and Attendance, which the school(s) might have utilised.  Useful material and follow-up activities can be found within this developing resource.  It can be found in dedicated folders of material (which should be in the school and/or HEI), such as:

Behaviour and Attendance Core Training Day 1, 2, 3 & 4 (as of 2005)
Behaviour and Attendance Key Messages Leaflets

…or, on the KS3 National Strategy Website at: http://www.standards.dfes.gov.uk/keystage3/issues/behaviour/strandpubba_/ 
Hay McBer (2000) Research into Teacher Effectiveness: A Model of Teacher Effectiveness. www.dfes.gov.uk/teachingreforms/leadership/mcber/index.shtml (accessed 14/03/05).

Behaviour4learning, at www.behaviour4learning.ac.uk  

(A resource for tutors and trainees – an IPRN [ITT Professional Resource Network] established by the TTA to provide online resources for tutors and their trainees.)

Study Materials for Supply Teaching – Introduction to Classroom and Behaviour Management, at www.teachernet.gov.uk/supplyteachers/volume.cfm?vid=4 

(A useful web resource – while aimed at supply teachers, it provides a very useful stand-alone resource to use when developing and reflecting on teaching in a school context.)

Other resources – observation schedules
Examples of specific observation formats can be found in:

Capel, Leask & Turner – Unit 2.1 (Reading Classrooms)

Observation sheets could be adapted and developed from the example provided by the TTA (http://www.tta.gov.uk/php/read.php?articleid=1888&sectionid=272):

Standards

1.2  
They treat pupils consistently, with respect and consideration, concern for their development as learners.

1.3  
They demonstrate and promote the positive values, attitudes and behaviour. 

2.7  
They know a range of strategies to promote good behaviour and establish a purposeful learning environment.
3.3.1 
They have high expectations of pupils and build successful relationships centred on teaching and learning.   They establish a purposeful learning environment where diversity is valued and pupils feel secure and confident.
3.3.7  
They organise and manage teaching and learning time effectively.

3.3.8  
They organise and manage the physical teaching space, tools, materials, texts and other resources safely and effectively with the help of support staff where appropriate. 

3.3.9 
They set high standards for pupils’ behaviour and establish a clear framework for classroom discipline to anticipate and manage pupils’ behaviour constructively and promote self-control and independence.

