Background knowledge for the teacher responsible for initial teacher education and also for the trainee

Personal, social and health education is often regarded as being part of a school’s ‘pastoral curriculum’. The pastoral curriculum can include:

· A planned curriculum aimed at the personal, social and health related aspects of a pupil’s development (PSHE)

· A curriculum in which PSHE is integrated into the subjects and disciplines of the school timetable

· A ‘hidden’ curriculum i.e. the values which underpin the school ethos and impinge on personal development

The pastoral curriculum supports the pastoral structures in a school to deliver overall pastoral care for the pupils. It is clear that PSHE is closely related, but not necessarily the same, as citizenship and spiritual, moral and cultural education.

The developing concept of the ‘pastoral’

· The concept is originally derived from a religious model i.e. from the notion of spiritual welfare (the pastor / shepherd and his flock).

· The religious model was originally applied to schools through public schools and the house system.

· In the elementary schools of the early part of last century pastoral care was linked to character building and religious instruction within a harsh regime.   

· In the reality of schools in the 1950’s explicit pastoral care was little more than daily administration i.e. distribution of milk, the collection of dinner money. Values and attitudes were developed largely via the ‘hidden curriculum’.

· From the 1950’s there was an increasing awareness of the concept of pastoral care due to (a) secondary schools becoming larger and more complex; (b) the changing political and economic climate, where subject and career choice were linked to guidance and counselling, and (d) the raising of the school leaving age.

The emerging system

Phase 1 - Mid 1950’s to 1960’s. 

· How were large schools to be managed and how were the pupils to be known? 

· Teacher’s pastoral roles included: (a) managing large numbers of children; (b) the collection, recording and dissemination of information; (b) the control, discipline and punishment of difficult and disruptive pupils.

Phase 2 - End of 1960’s. 

· Pupils faced important choices in life and it was also recognised that pupils who were not necessarily disruptive had personal and social needs. 

· Pastoral roles (usually with specific teachers) included: (a) vocational guidance; (b) mobilising welfare resources for those students who needed it, and (c) individual counselling.

· The counselling role had an inevitable tension with the academic / disciplinarian role.

· The ‘pastoral’ was seen as an integrating counterbalance to the disintegrating tendencies of a strongly academic structure; it was bolted on to the ‘academic’.

· The pastoral (form) tutor was seen as someone to whom misbehaviour could be referred; someone who could contain problems and deal with truancy i.e. a trouble shooter!

Phase 3. Late 1970’s . 

· Pupils needed the skills to cope with learning in school and the skills to help them understand themselves and their relationships with others. 

· Teachers were required to work with pupils on theses issues and the ‘class’ was seen as a collective resource for learning. PS(H)E, moral education, active tutorial work, life skills, communication studies, sex education, health education, careers education are all given substance at this time i.e. the planned pastoral curriculum 

· Teachers needed to develop new expertise and the pedagogic skill to facilitate more active learning approaches in this curriculum. Indeed, many teachers felt ill equipped for this new role!

· Developments included more synthesis in the school between the pastoral and the academic with attendant tension between the teacher’s role as counsellor, disciplinarian and academic.

· Major roles include form tutors, head of year, heads of school etc..

Phase 4. The future? 

· The controversial idea of putting the pastoral emphasis into curriculum subjects and of reshaping the curriculum and its pedagogic practices to achieve what had previously been differentiated into pastoral and academic curricula, by supporting the learning and development of all individuals.

· Individual achievement is at the centre of a positive school ethos, healthy relationships and thus fulfilled students. 

· The notion of the teacher who ‘cares’ is the one who teaches effectively and that many ‘pastoral’ issues are related to the quality of teaching! The NC statement on inclusion is important here, although in reality few schools drive the pastoral curriculum solely through the academic subjects. 

· Impact of workforce reform on a teachers duties e.g. para-professionals taking over some traditional ‘pastoral’ roles while teachers focus on teaching and learning.

Clearly, traces of each of these phases can be seen in all modern schools. It is interesting to observe which of the above characteristics can be traced in the school placements of trainees i.e. what systems are in place which reflect these historical developments and the changes in emphasis? It is also interesting to compare pastoral care in their own childhood to their placement schools.

PSHE and the teacher today

There is now published non- statutory guidance on the PSHE curriculum for key stages 3 and 4 (see summary in the supporting resources). The main headings for the guidance are:

· Developing confidence and responsibility and making the most of their abilities

· Developing a healthy, safer lifestyle

· Developing good relationships and respecting the differences between people

· A breadth of opportunities to develop this knowledge and skill

It must be emphasised that schools can make their own judgments about the content and structure of the PSHE curriculum. However, while there is no specific inspection of the non-statutory curriculum, OFSTED will make judgements on the following issues:

· personal development, 

· care, welfare, health and safety of pupils, 

· support, advice and guidance for pupils, 

· pupils involvement in the school’s work and development

Most of these can be partly evidenced through the planned PSHE curriculum. 

There is strong emphasis on subject teaching in ‘Qualifying to Teach’, and anecdotally trainees feel under prepared to teach the pastoral curriculum. This is understandable as the pastoral curriculum often requires that teachers teach relatively unfamiliar subject knowledge e.g. sex and drugs education, using adventurous approaches to learning. Given that PSHE is about pupils exploring the issues surrounding personal development it is difficult to envisage a limited pedagogy working. For example, while there is a tension between exploration and instruction in any subject we cannot instruct pupils not to smoke. We can instruct them in the facts but after this it is a matter of exploring values, which begs a more active and interactive approach. Thus teachers might find themselves using a high risk pedagogy in an area of high risk subject knowledge. One important strategy is to encourage trainees to make links with and be inspired by the diverse pedagogy for which they are being trained in their specialist subject.

In some schools these issues are circumvented by the use of specialist teachers but in others all teachers are expected to contribute to the planned pastoral curriculum, often with their form group.

Some examples of approaches to teaching and learning which might be appropriate for delivering the PSHE curriculum include:

· role play

· discussion

· debate

· card sort e.g. prioritisation 

· brainstorms

· buzz groups

· problem solving

· expression through the arts (e.g. writing the lyric for song, sculpture)

· visiting workshops

· others? 

Trainees can learn to use these strategies alongside developing new, and sometimes sensitive subject knowledge, but will need to be given opportunities to do so as part of their school based training plan. There is also a huge imperative in PSHE for them to prepare suitable materials and resources to support pupil learning. 

