
Summary Sheet

Topic: RAISING STANDARDS FOR ALL
Aims

· To provide a framework for a school-focused session to facilitate the trainee teachers’ investigation into the host school’s strategies for ‘Raising Standards for All’.
· To enable the trainee to increase their understanding of the school’s social, cultural, linguistic, religious and ethnic backgrounds and to understand the local community.
· To enable the trainee to see how data collection informs the development of initiatives to raise standards for all.
· To provide case studies of initiatives which schools have adopted to address issues of raising standards: use of data to monitor progress, provision for gifted and talented pupils and gender issues: raising boys’ achievement.

Background for teacher responsible for initial teacher education

Identification of pupils’ strengths and weaknesses is of paramount importance if we are to raise standards for all. Schools are becoming increasingly sophisticated at handling data to identify and monitor a range of target groups and targets are set and reviewed on a regular basis. As well as looking at the progress of all pupils, all schools have pupils with a range of particular needs.  Specific treatment of particular issues of inclusion, relating to the dimensions of difference, requires a variety of strategies.  A key point in any strategy to raise standards has to be the identification of the target group. 
This is a huge area to be covered in what is often little more than a one hour session and relies more heavily than most other sessions on using data and work being undertaken in the host school.  Each one of the examples given could be the subject of a whole one hour session.  The purpose of the package is two-fold:

1) To provide materials for a one-hour session to introduce in broad detail the areas in which schools are investing to raise standards:

a) Using data

b) Gifted and talented initiatives

c) Boys’ achievement

This is not an exhaustive list and individual schools may wish to look at assessment for learning and issues surrounding special educational needs, disability, learning styles, inclusion of pupils from minority ethnic groups, etc.

2)  To provide case studies which could be more thoroughly investigated as extension  tasks for a and b above.  These offer some models of how the issues are addressed in several schools and are not meant to be prescriptive or definitive. These would be of interest to colleagues wishing to study the areas in greater depth.
Our suggestion is that the session needs considerable preparation by both the teacher responsible for delivering the session and trainees.  The session should briefly hit on each of the ways in which schools aim to raise standards and perhaps focus on one or two of the case studies.  The case study on using data is comprehensive and our advice is that someone within the school with a good grasp of this area (it may be their responsibility) is centrally involved.
Key resources to support delivery of the session

Handout - Using data to raise achievement

Handout – Case study of boys’ achievement 
Activities: Pre-session

We suggest that trainees should be asked to find out about the particular inclusion issues in their school prior to this session - how the school identifies the target group(s) and what strategies it is adopting to address the issue.

We offer examples of how some schools have addressed particular issues but it may be more helpful for schools to use case studies of initiatives operating in their own schools. 

Activities: During the Session

Using data to raise achievement

Read the handout (case study) and discuss the value of data to identifying groups of students who may be underachieving. (Note this is one of the focus points of the next phase of Ofsted school inspections.)

Gifted and Talented
· A definition of Gifted and Talented Terms if possible, linked to your own schools register – (Gifted = Academic and Talented = Performing).

· Brief discussion with the trainees to explain the reason why schools invest in identifying the most able 10%.

· Responses should centre around celebrating excellence and allowing pupils to progress by ability and not age and raising standards for all.

· Gifted and Talented children have “special needs” so what should schools be expected to do?  Further discussion should centre around the information in the school which allows such pupils to be identified and how their progress is monitored/tracked.  (Information from Primary Schools, CAT test scores and departmental information).

· Pose a question to the trainees – “what kinds of extension work and enrichment activities can schools provide for such children”?  (Summer Schools, subject Projects, Schemes of Work for Gifted and Talented, celebrating success in sport and music).

· Provide information on NAGTY(National Academy for Gifted and Talented Youth), which organises special weekends, special events and summer schools.

· A final extension task could be for the trainees to plan 2 days of activities in a holiday period, where, using their specialist subject knowledge, they plan an enrichment/extension programme.  (You might introduce the notion of exercises using deductive skills, a variety of thinking skills, problem solving, ICT skills eg PowerPoint, Art/Music/PE skills enrichment).

Your school should have a Gifted and Talented register and trainees should know which 
Activities: Post-session pupils are on the register and how the school addresses their needs.

Boys’ achievement
Read the handout (case study) and consider the implications of its findings for other departments/schools.
Additional supporting materials
Key readings

Readings recommended on the Reflective Teaching Website (www.rtweb.info/index.html)  [Pollard, 2002 – 2005] give a taste of the increasingly large bodies of literature relating to issues of inclusion.
Specific reading will depend on the particular focus of the inclusion initiative. The following books and websites are a small sample of those available. Two that provide an overview of the main theoretical influences on thinking about inclusive education are: 

Clough, P. & Corbett, J. (2000) Theories of Inclusive Education: A Student’s Guide, Paul Chapman Publishing.

Topping, K. and Maloney, S. (2004) The RoutledgeFalmer Reader in Inclusive Education, London: RoutledgeFalmer. 
Other resources

Using Data To Raise Achievement   

Hedger, K (1999) The Numbers Game
Jesson, D (1997) Value-Added Measures of School GCSE Performance
Jesson, D (2001) Educational Outcomes and Value-Added Analysis of Special Schools for the Year 2000
Gender Issues: Raising Boys’ Achievement:

Francis, B. and Skelton, C. (2001) Investigating Gender. Contemporary perspectives in education, Buckingham: Open University Press.

Francis, B. (2000) Boys, Girls and Achievement, Addressing the Classroom Issues, London: RoutledgeFalmer.

A particular focus on boys' education: 

Noble, C. & Bradford, W. (2000) Getting it Right for Boys ..and Girls, London: RoutledgeFalmer.

www-rba.educ.cam.ac.uk/

www.networkpress.co.uk/RBA.html

Gifted & Talented:

Best, B (ed).The Gifted & Talented Resources Handbook  Optimus Publishing

Eyre, D. Able Children in Ordinary Schools David Fulton Publishing

Teare, B. Effective Resources for Able & Talented Children Network Educational Press Ltd

Teare, B. Effective Provision for Able & Talented Children Network Educational Press Ltd
Standards addressed in this session:

1.1 .. they have high expectations of all pupils, respect their social, cultural, linguistic, religious and ethnic backgrounds, and are committed to raising their educational achievement

1.2.. treat pupils consistently, with respect and consideration, concern for their development as learners.

1.3.. demonstrate and promote the positive values, attitudes and behaviour

2.4.. pupils' learning and physical, intellectual, linguistics, social, cultural and emotional development.

3.1.1: .. they set challenging teaching and learning objectives which are relevant to all pupils in their classes, based on their knowledge of the pupils, the expected standards for pupils of the relevant age range, the range and content of work relevant to pupils in that age range;

3.3.1.. high expectations of pupils, successful relationships, purposeful learning environment valuing diversity

3.3.6  take account of varying interests, experiences and achievements (including cultural and ethnic groups)
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