Summary Sheet

Topic: THE ROLE OF THE FORM TUTOR AND PASTORAL CARE

Aims

1. For trainees to understand the complex and multi-skilled role of the form tutor

2. For trainees to appreciate the concept of the ‘horizontal’ in coming to know the whole child 

3. For trainees to explore issues which surround the developing role of the form tutor

4. For trainees to begin to understand their developmental needs in relation to becoming a form tutor

Background for teacher responsible for ITE

The notion of ‘form tutor’ is an ever-changing concept in terms of the expectations of schools, teachers, pupils and parents. Most recently, workforce reform has brought the role under the spotlight, and this session should take account of the local and national context, while also developing an understanding of the form tutor role.

Until now, the form tutor role has fallen under four main headings (to be used in a later activity) 

· Pastoral,  e.g. collating evidence on behaviour and motivation across subjects, supporting, counselling

· Pastoral Curriculum, e.g. teaching Personal, Social, Health and Citizenship Education sessions

· Administrative, e.g. taking the register, making sure letters get to parents

· Academic, e.g. academic tutoring of pupils, 'whole' pupil comment on report (assessment) 

It is clear that there is much overlap between these roles and that some schools consciously emphasise one or more at the expense of others. It is also true that form tutors will be part of one or more teams when managing these roles e.g. year team, PSHCE team. The form tutor role may take place daily during ‘form’ time (or ‘registration’), timetabled PSHCE lessons (where not taken by a specialist), time organised for academic tutoring (perhaps termly) e.g. when target setting and informally, as part of the daily life of school. 

As can be seen, the role is wide, complex and can require many different skills if it is to be carried out successfully. What is clear is that form tutors are required to develop a ‘horizontal’ understanding when coming to know the whole pupil. Adequate training for the role is an issue, whether in initial teacher education or via professional development during the NQT year. 

Further information can be found in the ‘Background for the teacher’ PSHE session, which explores how the concept of the ‘pastoral’ role has developed historically. You may wish to consider what other standards may have been engaged during this topic/ session. 


Key points for discussion

None given

Key resources to support delivery of the session

Cards for card sort activity and form for outcomes.
Articles (1) Real Life (2) Tutoring (3) Help at hand (also available from www.teachernet.gov.uk )
Other important information relating to this theme

None given

Background for the trainee

Refer to Background for the teacher responsible for ITE

Activities: Pre-session

Either observe a form tutor and/or take a form tutor session, and/or question a form tutor about their role. This might be part of more regular contact with a  form group and tutor. Bring your observations about the role to the session.

How did the form tutor operate at the last secondary school you attended as a  pupil?

Find out the pastoral structure of the school.

Activities: During the Session

1. Debrief pre-session tasks allowing trainees to feedback freely without tutor comment

2. Trainees should carry out the card sort activity (see additional sheet). They should produce a ‘Diamond 9’ based upon priorities decided by the group(s) from the 17 cards given, with 8 to be discarded. Debrief the activity exploring priorities which emerge and any tensions within the group(s). Ask the trainees to justify the choices they have made. Do they feel that their ideas will promote a ‘horizontal’ understanding of the whole pupil? Is this necessarily desirable?


3. Now ask the trainees to sort all the cards into the four headings supplied in the ‘Background’ section of this session, and to brainstorm any other ‘jobs’ they can think of. What is the relative importance of each aspect of the form tutor role? Which aspects do trainees personally feel most need to develop?

4. Some schools opt for vertical grouping in the form group/tutor group. What are the opportunities and issues arising from such an arrangement?

5. Read the articles ‘Real Life’ and ‘Help at Hand’, provided as handouts, (see Additional Supporting Materials). Should parts of the form tutor role be carried out by para-professionals? How do they feel about this?

6. Does the role of form tutor change between years 7 and 13? What remains the same and what changes?

Activities: Post-session

Read the articles 'Tutoring' and 'Help at Hand' supplied in the Additional Supporting Materials and reflect on the following questions:

What are the differences and similarities between the roles of form tutor and subject teacher?

How can the tensions in the role of form tutor be managed?

What is suitable preparation for the role?

Additional supporting materials
Key readings

Holmes E  (2002) The Newly Qualified Teacher’s Handbook, London: Routledge-Falmer  ISBN 07494 38576

Lang P (2004) ‘Pastoral care and the role of the tutor’ in V Brooks I Abbott and L Bills (eds) Preparing to Teach in Secondary Schools  Maidenhead: Open University Press ISBN 0-335-21398-7

September 2004 ‘Help at hand’ and ‘Real Life’ in Teachers Magazine Issue 24

Key websites

www.teachernet.gov.uk
enables access to Teachers’ Magazine readings (see above)

www.dfes.gov.uk
Other resources

None given.

Standards

1.2 They treat pupils consistently, with respect and consideration, and are concerned for their development as learners

1.3 They demonstrate and promote the positive values, attitudes and behaviour that they expect from their pupils

1.4 They can communicate sensitively and effectively with parents and carers, recognising their roles in pupils’ learning, and their rights, responsibilities and interests in this.

1.5 They can contribute to, and share responsibly in, the corporate life of schools

3.3.13 They work collaboratively with specialist teachers and other colleagues and, with the help of an experienced teacher as appropriate, manage the work of teaching assistants or other adults to enhance pupils’ learning.

1st


2nd                3rd 





4th                    5th                     6th





7th                 8th 





9th 

















1
1

