
Summary Sheet

Topic: KEY STAGE 2 – KEY STAGE 3 TRANSITION (PRIMARY TO SECONDARY SCHOOL)

Aims 

To develop, by the end of the sessions, sufficient understanding of the transition process to strengthen the teaching and learning experience of pupils in Year 7.

Background knowledge for the teacher responsible for initial teacher education
Transition from primary to secondary school has been an issue under consideration for a number of years. Previous research `The impact of school transitions and transfers on pupils progress and attainment` by Maurice Galton, John Gray and Jean Ruddock (DfEE 1999) identified the following findings.

· Fewer pupils experience anxiety about transfer.

· Problems of curriculum continuity and continuity in learning and teaching remain.

· Many pupils experience a hiatus in progress and a decline in motivation after transfer.

These findings suggest that secondary schools now need to focus their efforts around the transition process on pupils` progress in learning and teaching and the continuity between the curriculum at KS2 and KS3.

 The Secondary National Strategy argues that the key principles underlying `the strategy` support this learning and teaching focus of the transition process. These principles are as follows:

· Expectations. This involves setting high expectations and challenging learning targets for Year 7 pupils. It also means setting learning targets and tracking pupils` progress.

· Transition.  This means strengthening transition between KS2 and KS3 through curriculum links, teacher and pupil visits and development work. It involves activities such as summer schools, the use of transition units and `catch-up` materials.

· Engagement.  This means promoting active approaches to the learning and teaching process, encouraging pupils to develop their thinking and involvement in their learning.

· Transformation. This focuses on the programme of professional development and support that teachers receive in order to facilitate the above principles.

More recent research findings by Galton, Gray and Ruddock (2004) focus on the need to develop curriculum continuity between KS2 and KS3. Here, curriculum continuity is defined in two parts.

1. A teacher knowing about how the subject area is delivered in the primary school, for example:

·  topics chosen

·  use of texts

· curriculum areas covered

· skills and understandings established

· pace and style of lessons

2. A teacher using this knowledge to develop a learning and teaching approach which challenges, progresses and reassures pupils on transfer to Year 7.

Key points for discussion

See activities recommended for each session.

Activities: Pre-session 1

The teacher responsible for initial teacher education should collate relevant information on the transition process within the school, including representative data on a Year 7 class, and any school policy documents relating to transition activities such as summer schools, ‘catch-up’ or transition (bridging) units. This information should be made available to the trainee teachers before the session, as a way of introduction. Bullet points from Handout ‘A` are available, to structure this information for the trainees.

Activities: Pre-session 2

Each trainee should conduct at least one interview with a Year 7 pupil based on the prompts provided in Handout `B`.

Activities: Pre-session 3

Each trainee should reflect on any primary school observations or experience they may have had.

Activities 

1. The teacher responsible for initial teacher education provides an overview of transition issues, drawing on the research findings cited above, and provides a case study of their own school context. This would involve illustrating certain information given to trainees in the pre-session 1 activities.

2. Trainees must reflect on what they know about teaching and learning at KS2. 

Trainees should discuss observations they have made in a primary school under the following areas:

· How their subject area is delivered and assessed

· The way that teaching and learning is organised, e.g. pupil groupings. curriculum delivery

· The learning expectations of pupils in Year 6

The teacher responsible for initial teacher education should take feedback, in order to briefly draw together the key aspects of teaching and learning in primary schools.

3. What aids transition?

Trainees should discuss findings from the interviews they conducted with Year 7 pupil(s) in order to identify key issues arising out of the transition process. Is there anything unexpected?

Is it possible to identify ways of supporting the pupils through the transition process so that they become successful learners more quickly?  

Decide on three points you would want to feed back to the person in charge of transition in the school.

4. Ensuring a Challenging Start

Trainees should identify how they can deliver challenging teaching and learning to a Year 7 class at the start of the academic year.

They should discuss what they need to be put in place in relation to:

· The planning process, e.g. data collection so they have a full knowledge of the class needs; clear learning objectives based on the National Curriculum, addressing the range of learning styles (how will they find out?), and building on prior learning experience 

· Stimulating an interest in learning, e.g. use of the electronic whiteboard and ICT, appropriate resources for different learning styles, oral and written feedback and making learning relevant

· Managing learning, e.g. different ways of forming groups within the class, and the need for flexible groupings depending on task, establishing routines and the giving of responsibility to the pupils, positive behaviour management, behaviour for learning, use of rewards, praise and sanctions

· Assessing learning, e.g. giving feedback and informing her/himself on pupils’ understanding, using opportunities for peer- and self-assessment, use of questioning.

Activities: Post-session

No suggestions

Additional Supporting Materials

Key Readings

Galton G, Gray J and  Rudduck J (2004) Transfer and transitions in the middle years of schooling (7–14): continuities and discontinuities in learning Cambridge: University of Cambridge 

 Key Stage 3 (2004) National Strategy: Curriculum continuity. Effective transfer between primary and secondary schools. London: DfeS 

Key Websites

Copies of the research brief and report can be accessed at 

www.dfes.gov.uk/research/
Copies of second reference in Key Readings can be accessed at   www.standards.dfes.gov.uk
Other Resources

None

Standards

1.1     have high expectations … and are committed to raising educational 

achievement

1.2     are concerned for their (pupils’) development as learners

2.3       are aware of expectations, typical curricula and teaching arrangements

            in the Key Stages or phases before and after the ones they are trained 

            to teach.

2.4        They understand how pupils` learning can be affected by their

             physical, intellectual, linguistic, social, cultural and emotional 

             development.  

3.1.1 They set challenging teaching and learning objectives which are 

relevant to all pupils in their classes. They base these on their knowledge of: the pupils, evidence of their past and current achievement – the expected standards for pupils of the relevant age-range – the range and content of work relevant to pupils in that age-range.  

3.1.2  They use these teaching and learning objectives to plan lessons, and

sequences of lessons, showing how they will assess pupils’ learning. They take account of and support pupils’ varying needs so that girls and boys, from all ethnic groups, can make good progress.

3.2.1 They make appropriate use of a range of monitoring and assessment strategies to evaluate pupils’ progress towards planned learning objectives, and use this information to improve their own planning and teaching.

3.3.1  They have high expectations of pupils and build successful    

           relationships, centred on teaching and larning. They establish a 

           purposeful learning environment  where diversity is valued and where 

           pupils feel secure and confident.

3.3.13 They work collaboratively with specialist teachers and other colleagues 

            and, with the help of an experienced teacher as appropriate, manage 

            the work of teaching assistants or other adults to enhance pupils’ 

            learning.


