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Topic: SEN and Inclusion

Aims: To introduce student teachers/trainees to SEN/Inclusion guidance and practice in education and the implications of this for their own teaching.

This set of activities makes use of the TDA SEN and Inclusion materials, and as such can form an introduction to the materials to support their use in ongoing CPD.

Key points for discussion:

· Learning about SEN as a teacher requires a commitment to ongoing self study

· There are a range of definitions of ‘inclusion’

· Including students with SEN requires collaboration with other staff members

· Good teaching for SEN and inclusion is good teaching for all students

Summary: This set of activities enables trainees to understand the link between SEN and inclusion policy and guidance, and their own practice. It offers the opportunity to reflect on the nature of inclusion as a concept; to investigate a particular SEN according to their own interests, and to consider how what they have learned fits into their own school placement environment.

1. Key readings: 

a. http://www.teachers.tv/sen/interview
Jacqui Jackson is the mother of seven children, including four boys on the autistic spectrum. Here she talks about what's been working for her children in the classroom.

b. Carlile A (2010) ‘The nature and definition of ‘inclusion’’: See Appendix 2

2. Useful websites: 

http://www.tda.gov.uk/teachers/sen/training_resources/pgce_programmes/additionalresources.aspx
Guidance, further reading, and useful journals

http://www.teachernet.gov.uk/wholeschool/sen/teacherlearningassistant/toolkit/
The SEN toolkit includes a number of pages designed to be copied and used as slides for training purposes.

http://www.tda.gov.uk/teachers/sen/training_resources/pgce_programmes/selfstudy.aspxThe self-study can be used as stand-alone activities or to supplement taught sessions. There are 17 self-study tasks. They include:

· Cognition and learning: Moderate learning difficulties; dyslexia/specific learning difficulties; and working memory  

· Behavioural, emotional and social needs 

· Communication and interaction: Speech, language and communication needs; autistic spectrum disorders 

· Physical and sensory impairment: Visual impairment; hearing impairment; handwriting; developmental coordination disorder/dyspraxia  

· Working in partnership: Working with colleagues in school; working with parents/carers and other professionals 

3. Other resources:
 Video:

http://www.teachers.tv/videos/asperger-syndrome
A boy with Asperger’s Syndrome explains his own experiences at school.
http://www.teachers.tv/videos/school-behind-bars
This video is about engaging young people who are educated in secure accommodation.
http://www.teachers.tv/videos/ks3-food-technology-belvue-garden-curry
A food technology lesson at a school for SEN in which learners create a curry using food from their own garden.
Further reading:

· Thomas, G and Loxley, A (2001) Deconstructing Special Education and Constructing Inclusion Buckingham: Open University Press

This book looks at a model of inclusion that avoids the ‘deficit discourse’.

· Sacks, O (1996) An Anthropologist on Mars: Seven Paradoxical Tales London: Picador

· A book of stories about the experiences of people with neurocognitive issues such as Asperger’s Syndrome and Tourette’s syndrome.

Suggested activities  See Appendices.

Advanced preparation for the session (optional)

Investigate the materials listed above

Standards referenced in this session:
Q1 Have high expectations of children and young people including a commitment to ensuring that they can achieve their full educational potential and to establishing fair, respectful, trusting, supportive and constructive relationships with them.

Q5 Recognise and respect the contribution that colleagues, parents and carers can make to the development and well-being of children and young people and to raising their levels of attainment. 

Q6 Have a commitment to collaboration and co-operative working. 

Q10 Have a knowledge and understanding of a range of teaching, learning and behaviour management strategies and know how to use and adapt them, including how to personalise learning and provide opportunities for all learners to achieve their potential. 

Q18 Understand how children and young people develop and that the progress and well-being of learners are affected by a range of developmental, social, religious, ethnic, cultural and linguistic influences. 

Q19 Know how to make effective personalised provision for those they teach, including those for whom English is an additional language or who have special educational needs or disabilities, and how to take practical account of diversity and promote equality and inclusion in their teaching. 

Q20 Know and understand the roles of colleagues with specific responsibilities, including those with responsibility for learners with special educational needs and disabilities and other individual learning needs. 

Q21 (a) Be aware of current legal requirements, national policies and guidance on the safeguarding and promotion of the well-being of children and young people.

 (b) Know how to identify and support children and young people whose progress, development or well-being is affected by changes or difficulties in their personal circumstances, and when to refer them to colleagues for specialist support. 

Q25 Teach lessons and sequences of lessons across the age and ability range for which they are trained in which they: 

(a) use a range of teaching strategies and resources, including e-learning, taking practical account of diversity and promoting equality and inclusion.
Q31 Establish a clear framework for classroom discipline to manage learners’ behaviour constructively and promote their self-control and independence. 

Q32 Work as a team member and identify opportunities for working with colleagues, sharing the development of effective practice with them. 

Q33 Ensure that colleagues working with them are appropriately involved in supporting learning and understand the roles they are expected to fulfil.

 Appendix 1

Directed Activities

These activities form part of a school’s professional studies programme for Initial Teacher Education students. However in order to support students placed in schools where no professional studies programme is provided, the material has been designed  to enable the student teacher to work through the activities on their own or with input from a senior colleague.

SDT = Self Directed Task

ISC  =  Input from senior colleague required

Activity 1. Task category ISC or SDT

Choose and complete one of the 17 self-study resources at 

http://www.tda.gov.uk/teachers/sen/training_resources/pgce_programmes/selfstudy.aspx
If this activity is conducted with ISC in a group session:

· Give each trainee one of the seventeen activities. Trainees can choose an activity based on their own interests.
· At the end of the session, trainees should feed back to the group, sharing what they have learned.
Activity 2.  Task category ISC or SDT

Nb. For this session you will need a copy of the school improvement plan and /or policies on SEN and Inclusion. If it is done as a group session, findings can be used as the basis for a discussion.
Use these questions to find out what your placement setting is doing to implement inclusion and SEN policy.

1) What is your placement setting doing to develop approaches to the inclusion of students with emotional and behavioural difficulties?

2) What does your placement setting already do to engage parents and carers in support planning for children and young people with SEN?

4) What has been the content of staff training or CPD in the area of SEN and inclusion at your school in the last three years?

5) Referring to the key reading at Appendix 2 below, what definition of inclusion is addressed in your school’s School Improvement Plan and/or policies? Give two examples.

6) Watch one of the videos in the ‘further resources’ section above. Consider (if SDT) or discuss as a group (if ISC) the implications for practice in your school.

Appendix 2: Key reading
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Carlile, A (2010): The nature and definition of ‘inclusion’


‘Inclusion’ in the context of schooling is a concept which shifts in its nature according to context and policy (Slee 2001). Lunt and Norwich (1999) challenge a reductive understanding of what they see as this value-laden concept arguing that it is inherently complex and context-sensitive. ‘Inclusion’, for example, may refer to the idea that all children must be educated on the same school-site; their ability to participate in decision-making; an open choice of education for all; or the provision of differentiated teaching strategies enabling universal access to the same taught material (80).  OFSTED has stated that 





Educational inclusion is more than a concern about any one group of pupils such as those pupils who have been or who are likely to be excluded from school. Its scope is broad. It is about equal opportunities for all pupils, whatever their age, gender, ethnicity, attainment and background. It pays particular attention to the provision made for and the achievement of different groups of pupils within a school.


Ellis et al 2008:30





Because of this variety of wide ranging and sometimes contradictory views, the definition of inclusion is flexible and difficult to clarify. Whilst a flexible definition offers space for local interpretation and debate, a lack of agreement poses problems for the practical creation and implementation of cohesive policies. What is clear from the importance given to it in international law� is that inclusive education has been conceived as a civil and human rights issue. This broader approach is also reflected in the Index for Inclusion (Booth and Ainscow 2000) which views inclusion as an aspirational goal for schools, being concerned with fields as broad as culture, policy and practice.





It is important to understand the potential effects of the adoption of varied conceptions of ‘inclusion’. Viet-Wilson (1998 in Macrae et al. 2003: 90) discusses this, arguing ‘that a ‘weak’ version [of inclusion] merely intends to include the excluded; a ‘strong’ version addresses the mechanisms through which powerful constituencies exercise their capacity to exclude’. 
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